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Constitution of Kenya 2010’.  Based 
on this report, the government 
developed Sessional Paper No. 2 
of 2015 on ‘Reforming Education 
and Training in Kenya’ which 
recommended the establishment 
of a competency-based curriculum 
among other things such as 
the establishment of a national 
learning assessment system; early 
identification and nurturing of 
talents; the introduction of national 
values and national cohesion and 
their integration into the curriculum; 
and the introduction of three 
learning pathways at senior school 
level. The Kenyan CBC replaces the 
8-4-4 system of education which was 
introduced in 1985. 

Introduction to the Competency 
-based Curriculum (CBC)

Competency-based learning refers to systems of instruction, assessment, 
grading, and academic reporting that are based on students demonstrating 
that they have learned the knowledge and skills they are expected to learn as 
they progress through their education.   
(Simon Priest, 2014)

What is a competency-based curriculum? 

Different definitions exist on what 
a competency-based curriculum 
means. However, in the context 
of the Kenyan Competency-
based Curriculum, competency is 
understood to be ‘the ability to apply 
appropriate knowledge and skills 
to successfully perform a function’. 
The CBC is therefore designed 
to emphasize the importance of 
developing skills and knowledge 
(competencies) and also applying 
those competencies to real life 
situations.

The Kenyan CBC is based on the 
2012 ‘Report of the Task Force on 
the Re-alignment of the Education 
Sector to the Kenya Vision 2030 and 

1

Vision and Mission of the CBC

Vision: To enable every Kenyan to become an engaged, empowered 
and ethical citizen.

Mission: Nurturing every learner’s potential.
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The Basic Education Curriculum Framework (BECF)

The Kenyan curriculum reforms of 
the vision links to the Ministry of 
Education’s  vision: ‘To produce 
citizens equipped with relevant and 
quality knowledge with national 
values and social competencies 
(Kenya Constitution 2010) and 
to equip them with the 21st 
century skills and competencies 
(Vision 2030)’. This provides 
Kenya with an opportunity to be 
globally competitive in education, 
training, research and innovation 
for sustainable development.  
(MoE National Curriculum policy document 
2015).

The main objective of the Kenyan 
curriculum reforms is to improve 
the quality of education at all 
levels through a competency-based 
curriculum.  In order to nurture every 
learner’s potential, teachers must be 
empowered with effective, efficient 
and sound instructional strategies, 
methodology and techniques that 
facilitate and assess competency-
based learning.  This also requires 
that pedagogical approaches are 
enhanced to support creativity, 
critical thinking and sustainable 
development. 

The outcome of extensive 
stakeholder engagements, a 
national needs assessment study, 
deliberations from a national 
curriculum reform conference and 
several benchmarking studies was 
the Basic Education Curriculum 
Framework. The BECF was developed 
to actualize the curriculum 
reforms with its main purpose 
being to provide a comprehensive 
conceptualization of reforms in basic 
education: pre-primary education, 
primary education, secondary 
education, and inclusive education.
The framework is anchored on 
the following National Goals of 
Education: 
1. Foster nationalism, patriotism, 

and promote national unity.
2. Promote social, economic, 

technological and industrial 

needs for national 
development.

3. Promote individual 
development and self-
fulfillment.

4. Promote sound moral and 
religious values.

5. Promote social equity and 
responsibility.

6. Promote respect for and 
development of Kenya’s rich 
and varied cultures.

7. Promote international 
consciousness and foster 
positive attitudes towards other 
nations.

8. Promote positive attitudes 
towards good health and 
environmental protection.

The vision and mission of the 
BECF are supported by three 



Your Guide to the Competency-based Curriculum (CBC)

7

important pillars: values, theoretical 
approaches, and guiding principles. 

Values  

• Integrity
• Patriotism
• Love 
• Social justice
• Responsibility
• Respect 
• Unity
• Other relevant values
Theoretical approaches

• Instructional design theory
• Vygotsky’s social cultural 

theory
• Multiple intelligences theory
• Theory of cognitive 

development
• Other relevant theories
Guiding principles  

• Opportunity
• Excellence
• Diversity
• Inclusion 
• Parental empowerment and 

engagement
• Community service learning 
• Differentiated curriculum and 

learning

Why a competency-based curriculum?

Competency-based learning is generally seen as an alternative to more 
traditional educational approaches in which learners may or may not 
acquire proficiency in a course or academic subject before they earn course 
credit, get promoted to the next grade level, or graduate.

The Kenya competency-based 
curriculum is informed by a shift 
in focus towards programs (that is 
education, training, research and 
innovation) that encourage the 
optimal development of the human 
capital so that it is aligned to the 
requirements of the:

• Kenya Constitution 2010 and 
Vision 2030

• UN sustainable development 
goals (SDGs) 

• EAC curriculum harmonization 

• 21st century learning skills and 
approaches.

The CBC reform policy was largely 
influenced by questions on the 
nature and kind of society that Kenya 
wants to become.  The general goal 
of competency-based learning is to 
ensure that learners are acquiring 
the knowledge and skills that are 
deemed to be essential to success 
in school, higher education, careers, 
and adult life. If learners  fail to meet 
the expected learning standards, 
they typically receive additional 
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Competencies are a collection of trainable skills, knowledge, abilities, 
behaviour, attitude, aptitude, confidence, experience, talent and proficiency. 
(Simon Priest 2014)

The seven core competencies to be 
achieved by every learner in basic 
education are:

1. Communication and collaboration 

2. Critical thinking and problem 
solving

3. Imagination and creativity

4. Citizenship

5. Learning to learn

6. Self-efficacy

7. Digital literacy 

1. Communication and 
collaboration  

 Each level of education 
commits to learner acquisition 
of effective communication 
and collaboration skills for 
interaction and self-expression 
during the learning process 
and for the future world of 
work. These skills are critical 
when learners work in groups 
or with peers as they enable 
them to contribute to each 
other’s understanding and to 
learn from each other through 
teamwork. They also provide a 

means of embracing diversity 
thus promoting citizenship.

2. Critical thinking and problem 
solving  

 These are some of the most 
important skills in the 21st 
century.  Knowledge is no longer 
static, whatever made sense 
yesterday may be irrelevant 
tomorrow because theories are 
bound to change and learners 
need to appreciate information 
and opinions that might conflict 
with what they embraced in 
the past. This will enable them 
make logical judgements on 
what is right in the prevailing 
circumstances and effectively 
participate in solving problems 
throughout their lives.

3. Creativity and imagination 

 This is the ability to form new 
images and sensations in the 
mind and to turn them into 
reality. This is made possible 
by the knowledge, skills and 
values acquired in the learning 

Core competencies

instruction, practice time, and academic support to help them achieve 
competencies or meet the expected standards.
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process with the end results 
benefitting the learner and 
others. In mathematics, for 
example, learners are able to 
innovate using their creativity 
and imagination skills when 
solving problems related to 
number patterns. 

4. Citizenship 

 The act of belonging nurtures 
personal respect and respect 
for others especially in shared 
identities. In a school situation, 
the first community is made 
up of class members ‒ these 
members share common beliefs 
and values which then permeate 
to the community where they 
live and then to the whole 
country. The sense of belonging 
and attachment to one another 
and nation pushes the learners 
to support one another in 
solving problems that confront 
them.

5. Learning to learn 

 This refers to an individual’s will 
to gain, process and assimilate 
new knowledge and skills 
through guidance. The learner 
seeks to effectively manage 
time and information according 
to their own learning process 
and needs. He or she is willing 
to learn irrespective of any 

obstacles that may arise with a 
focus to improving on their prior 
knowledge and to apply new 
skills in a variety of contexts. 

6. Self-efficacy 

 This is a person’s belief in his or 
her abilities to succeed in specific 
situations or to accomplish 
tasks. Values such as confidence, 
self-esteem, personal integrity 
and self-awareness help learners 
to grow stronger in their inter-
personal relationships thus 
boosting their effectiveness in 
decision making and problem 
solving. For example, once a 
learner is able to successfully 
carry out measurements in 
mathematics accurately, then he 
or she will confidently approach 
more difficult tasks and aim to 
succeed.

7. Digital literacy 

 This is considered one of the 
main core competencies for 
learning in the 21st century. It 
refers to knowledge and skill 
in the use of digital content 
and devices for networking. 
One should also be acquainted 
with the ethical behaviour 
and protocols that govern the 
digital sphere. In the CBC, ICT is 
expected to be a learning tool in 
all areas. 
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Values are standards that guide 
an individual on how to behave in 
given circumstances. They influence 
one’s feelings, actions and choices. 
Values in the CBC will help mold 
ethical citizens through the three-
dimension curriculum ‒ formal, non-
formal, and informal learning. The 
following are some of the values that 
are highlighted in the KCBC:  

(a) Love: When learners have a 
loving environment at home 
and at school, they too are 
able to love themselves and to 
love others. This helps them to 
become good team players.  

(b) Responsibility: It is the 
obligation of the school 
community to mold and nature 
responsible learners. This 
will enable them to fruitfully 
engage in the assigned roles and 
duties in the school, home and 
community.

(c) Respect: This is the ability to 
have positive regard towards self 
and others without prejudice. 
Respect can be fairly nurtured 
through the values of human 
dignity, humility, patience and 
etiquette. In the classroom 
situation, respect will help the 
learner to understand that each 
member counts and they are 
worth their presence in that 

class irrespective of their diverse 
needs and varied personalities.

(d) Unity: This is the ability to work 
together with others towards 
a common goal regardless of 
their different backgrounds and 
abilities. Unity enables persons 
to live together with others 
in harmony without focusing 
on social, religion, racial, 
cultural, economic and political 
differences. As learners share 
in team work, they purpose 
to support each of their team 
members.

(e) Peace: Peace is a state of 
tranquility and harmony with 
one’s self and with others. 
Peaceful people have high levels 
of self awareness and self-esteem 
which enable them to remain 
calm despite the surrounding 
circumstances, even when not 
favourable. One is therefore able 
to uphold healthy relationships 
and collaborations with others. 

(f) Patriotism: Patriotism is loyalty, 
love and devotion to one’s 
country. Patriotic citizens are 
always ready to defend their 
country, obey its laws and 
respect their fellow citizens. 

(g) Integrity: This is the ability 
to know, defend and do what 
is right always. This value is 
exhibited through commitment, 

Values
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courage, honesty and ethical 
conduct. Integrity can be well 
nurtured in school by example 
when the school leaders uphold 
integrity in their duties and 

obligations.  Discipline, fairness, 
transparency, consistency and 
reliability help to entrench 
integrity in the community. 

Pertinent and contemporary issues to be embedded in the lessons are: 

Broad areas PCIs

1. Citizenship Peace education, integrity, ethnic and racial 
relations, social cohesion, patriotism and 
good governance, child rights, child care and 
protection, gender issues in education. 

2. Health education HIV and AIDS education, alcohol and drug 
abuse prevention, lifestyle diseases, personal 
hygiene, common communicable and chronic 
diseases.

3. Life skills/values  
     education 

Life skills, values, moral education, human 
sexuality, family life.

4. Education for Sustainable  
    Development (ESD)

Environmental education, disaster risk 
reduction, safety and security education 
(small arms, human trafficking), financial 
literacy, poverty eradication, countering 
terrorism, extreme violence and 
radicalization.

5. Non formal programmes Guidance services, career guidance, 
counselling services, peer education, 
mentorship, learning to live together, clubs 
and societies, sports and games.

6. Service learning and  
    parental engagement

Service learning and community involvement, 
parental empowerment and engagement.

PCIs, like values and competencies, are embedded in each lesson and are 
realized through the way in which the facilitator (teacher) aligns the learning 
outcomes to the learning experiences/activities. The facilitator CAREFULLY 
considers PCIs when developing the teaching plans. To see how PCIs are 

Pertinent and Contemporary Issues (PCIs)
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integrated in the lesson, see the samples of teaching plans for the various 
learning areas  on pages 85-120. 

Strengths of the CBC

1. Learner-focused   
The curriculum focuses more on 
education and learning and less 
on the school and the system. 

2. Focus on competencies  
More focus is directed to 
competencies and less 
on content since the goal 
should be on the appropriate 
application of knowledge, 
and not necessarily just its 
acquisition.

3. Opportunities for local 
decision making and greater 
depth of study   
The goal is to enable greater 
flexibility for the teacher at the 
local level.

4. Balance between formative 
and summative assessment   
A range of assessment that 
focuses on the development 
of learning outcomes, cross-
curricular competencies, and 
literacy and numeracy are 
adopted.

5. Digitally based  
The design of the curriculum 
within a collaborative digital 
application enables it to 
be improved continuously 
and supports learning with 
flexible timing and pacing 
through a range of learning 
environments.

6. Collaborative and co-
development models   
Co-creation of the curriculum 
with partners and stakeholders 
taps into local expertise 
to enhance its design and 
development.

7. Synchronous development  
Sequential development 
needs to be replaced with 
synchronous development; 
an integrated approach to 
develop programmes of study, 
assessments, and learning and 
teaching resources supports 
a common approach that 
encourages interdisciplinary 
learning.
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What has changed in the new 
curriculum?

What is a competency-based curriculum? 

Basic Education is now organized into three levels: 

• Early Years Education 
• Middle School Education 
• Senior School 

UPPER PRIMARY 3 Years

LOWER SECONDARY 3 Years

TERTIARY EDUCATION
& TRAINING

WORLD OF WORK/LIFE

Organisation of Basic Education

Foundation &
Intermediate

Pre- 
vocational

skills

Vocational 
skills

Arts, Sports 
& Science

3 Years

Social 
Sciences

3 Years

STEM

3 Years

LOWER PRIMARY 3 Years

PRE - PRIMARY 2 Years

Stage Based

Special Needs Education

Age Based

Early Years
Education

Middle School
Education

Senior School, 
Tertiary & 
University

19
18
17
16
15
14
13
12
11
10
9
8
7
6
5
4
3
2
1

2
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Main differences between the previous curriculum and the CBC

The following is a summary of how the CBC differs from the previous curriculum.

Previous curriculum (8-4-4) CBC

1. Emphasized competition for 
examination grades.

Emphasizes excellence and 
competitiveness.

2. Was more of content 
memorization and 
reproduction during 
examinations.

More of knowledge and skill 
application through creativity, 
innovation and problem solving.

3. Teacher was the main source of 
knowledge with learners being 
more of passive participants.

Teacher facilitates learners to 
construct own knowledge and skills 
through exposure to challenging 
situations and experiences.

4. More rigid in content, learning 
time and strategies.

Flexible, responsive and supportive 
in embracing diverse learning needs 
and abilities.

5. Very little parental 
engagement and support.

Engage parents through 
empowerment and allow shared 
responsibility in all tiers and levels 
of basic education.

6. Focused more on cognitive 
development.

Aims at integration of pertinent and 
contemporary issues and service 
learning that connects classroom to 
real life and self-reliance.

7. Emphasized schooling. More emphasis on learning.

8. Had primary focus on 
summative assessment.

Aims at striking a balance between 
formative and summative 
assessment.

Why a competency-based curriculum?
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What is different in the new curriculum? 

• Class has changed to Grade.
• ECD has two levels only (Pre-Primary 1 and 2).
• Subject areas are now called  learning areas.
• National entry and exit  assessments at early years have been 

introduced.
• Topics/sub-topics are now known as strands/sub-strands.
• The teacher will now be a facilitator to the learning process.
• We now have learning outcomes as opposed to lesson objectives.  
• Formative assessment has been introduced with  summative 

assessment being reduced.
• We now have learning resources in the place of teaching aids. 
• Focus is on developing competencies and how to apply them in real 

life rather than acquisition of book knowledge for the sake of it. 
• Content delivery is now learner-centred as opposed to being teacher-

centred. 



Teacher’s Companion

16

1. Entry and exit levels have changed 

 

To Middle School Education

Early Years Education

Foundation &
Intermediate

Pre- 
vocational

skills

Vocational 
skills

PRE - PRIMARY 2

PRE - PRIMARY 1

Stage Based

Special Needs Education

Formative Assessment

Assessment & Placement

Assessment & Placement

Age in
Years

8

7

6

GRADE 3

GRADE 2

Formative & National Assessment

GRADE 1

5

4

2. The curriculum design

Early years designs are meant for learners in Pre-Primary 1 to Grade 3 
levels. These designs have addressed the various aspects of development 
of learners of that age group. The designs are comprehensive enough 
to guide the teachers to effectively deliver the curriculum in terms of 
developing and understanding: 

(a) the learning outcomes 

(b) key inquiry questions 

(c) suggested learning experiences to achieve the outcomes 

(d) a variety of assessment methods to evaluate the learning outcomes.
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Importantly: 

(a) The teacher is encouraged to design a variety of other learning 
experiences if they achieve the desired learning outcomes. 

(b) Attention should be given to engaging the learner actively in their own 
learning.

(c) The teacher should be conscious of the competency and values to be 
developed by the learner in the process of learning. Practical experiences 
will allow learners to retain more from the learning process.

(d) The designs allow the teacher to use a variety of assessment methods 
but in the end they must evaluate the achievement of the learning 
outcomes.
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3. Subject areas have changed to learning areas 

Learning areas in Early Years Education 

(Grades 1 – 3)

Lessons per 
week

1.  Literacy Activities 5

2.  Kiswahili Language Activities/Kenya Sign Language 3

3.  English Language Activities 3

4.  Mathematics Activities 5

5.  Environmental Activities 5

6.  Hygiene and Nutrition Activities 2

7.  Religious Activities 3

8.  Movement and Creative Activities 
      (Art & Craft, Music and  Movement Activities)

8 

9.  Pastoral Programme of Instruction 1

4. Assessment is progressive, but the modes are more formative than 
summative

There is a national level entry assessment at every level. The entry level 
assessments are at the end of the early years, lower primary, upper primary, 
lower secondary, senior secondary and tertiary. 
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Getting ready for CBC 

1. Understand the basics

Every teacher must understand 
the basics of the BECF in order 
to understand the rationale 
governing the change in the 
curriculum (see Units 1&2).  

2. Know your policy documents 

Teachers must ensure that 
they have the required policy 
documents to find the correct 
footing and foundation of CBC. 
Below is a checklist of the 
required policy documents. 

In addition to these documents, the teacher needs to be equipped with the 
21st century learning skills and approaches.

3. Understanding the pedagogical approaches necessary for CBC 

There are a variety of approaches teachers will be encouraged to employ 
to enable them deliver the competency-based curriculum. It should be 
remembered that child-centred approaches to teaching are central to this 
curriculum. The table below gives some suggestions and explanations to 
some pedagogical approaches that a teacher can use.

Checklist of the policy documents

Ensure that you have access to:

(a) The Constitution of Kenya 2010
(b) The National Goals of Education 
(c) The latest Basic Education Act document 
(d) Vision 2030 
(e) Sustainable Development Goals (SDGs)
(f) Curriculum Policy Document (2015)
(g) EAC Curriculum Education Harmonization Framework
(h) KICD Curriculum Designs 
(i) CBC materials

3
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Pedagogical approaches How to use the approach meaningfully

Open-ended instruction Questions are structured in a way that 
multiple answers are possible so that 
learners are not directed towards one 
“right” answer but rather multiple 
answers that open up room for further 
questions and answers.

Integrated learning Content and skills from one learning area 
are used in other learning areas. This 
means content from the various learning 
areas is easily recognizable. 

Inquiry learning Learning is focused through questions, 
problems, or challenges that learners 
work to address. Learners are provided 
with questions/problems to solve, with 
guidance from the teacher on how to 
arrive at the desired solutions.  The 
teacher should clarify the question(s) 
and skillfully lead the learners to think 
through the process they will follow so 
as to arrive at solutions. Guided inquiry 
approach is appropriate for the younger 
learners while for older learners, the 
self-directed approach with learners 
generating the questions and assuming 
much of the responsibility for how to 
solve them is more applicable.

Differentiated instruction The teacher consciously designs 
learning experiences that address a 
range of learning styles and abilities. In 
our context, the teacher may need to 
consider the gifted and talented learners 
as well as the time takers. This means that 
the teacher is tasked to develop a variety 
of instructional approaches that address 
the needs of different learners including 
those with learning difficulties (see the 
PowerPoint Presentation available on the 
Oxford’s website: www.oxford.co.ke).
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Cooperative learning Group and cooperative learning strategies 
focus on learning in small groups. The 
teacher is however required to explicitly 
understand some of the cooperative 
learning strategies (see Unit 6) and try 
them out in the classroom for both 
teaching and assessment of learning.

Experiential learning Experiential learning brings real life 
experiences into the learning process, 
for example manipulating real objects. 
Coupled with simulation and mentorship, 
this approach provides experience 
beyond the classroom thus making it 
more likely to address real world issues 
and problems.

Discussion The teacher together with the learners 
form groups to discuss a specific problem. 
The group leaders need to be varied for 
different discussions in order to provide 
an opportunity for every member to 
participate. For more information on 
group work, see Unit 6. 

Case studies Case studies are thorough descriptions of 
real events from real situations. Although 
case studies may seem inappropriate 
for the Early Years Education level, it 
would be worthwhile for the teacher to 
use simple scenarios like those used in 
word sums in mathematics to describe 
a case for exploration of learning. The 
teacher can narrate a simple story and 
allow learners at this level to reflect on 
it. Guided reflection will be useful at this 
level. 
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Assessment & evaluation of 
learners’ learning

KICD has provided a sample rubric for 
each topic as a tool that will help learners 
and teachers to capture formative and 
summative information about learners’ 
learning and performance. Additional 
tools that the teacher may also use include 
checklists and reflection questions. 

Peer teaching Learners learn best from each other. 
Teachers should guide learners to learn 
from their peers. This approach provides 
opportunities for learners to actively 
present their knowledge and skills to 
peers and/or act as teachers and mentors 
for each other. Peer teaching promotes 
incidental learning from presentations 
and peer engagement. Peer teaching 
also creates an intentional opportunity 
to empower learners to teach others and 
for the learner to master the concepts 
being taught.

The following are some additional methods in the teaching of numeracy and 
literacy activities.

Method Description

Problem-Based Learning 
(PBL) 

This is a learning/teaching methodology that 
is based on the principle of using problems 
as a starting point for the acquisition 
of new knowledge. It creates learning 
through experience and reinforces existing 
knowledge. PBL fosters the development 
of the following skills: communication, 
problem solving, critical thinking, 
collaboration and self-directed learning.
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Question and answer A Q&A learning session is not an exam 
session. The questions are asked to provoke 
the learner’s thinking and reasoning and not 
necessarily to get the correct answers. New 
knowledge is built on existing knowledge.

The following strategies may be of help to 
the teacher:

(a) Avoid asking irrelevant questions that 
may not bring out the expected learning 
‒ the teacher is advised to insert key 
inquiry questions in the lesson plan 
(at introduction, presentation and 
conclusion). 

(b) Allow the learners time to think after 
asking a question (on average 3 
seconds). This will help to carry forward 
all the learners as opposed to rushing on 
with the fast ones.  

(c) Before answering the question, the 
teacher can ask the learners to quickly 
write down their answers at the back of 
their books or share/discuss/explain to 
their neighbours (pair and share) before 
raising their hands to give the answer. 
Even though the teacher will choose 
only one or two learners to respond, all 
the other learners will have participated 
in attempting the question.  This is 
very helpful in large classes where each 
learner may not get a chance to answer 
to the teacher thus eliminating passive 
learners in each step of the lesson. 
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Inquiry-Based Learning 
(IBL)

Inquiry-based learning is a process of 
finding out through fundamental questions, 
investigations and research to prove and 
confirm concepts leading to the construction 
of new knowledge and meaning from the 
learners own experiences. 

Inquiry involves activities and skills in 
an active search for understanding.  The 
‘probing questions’ allow learners to actively 
construct ideas and form connections. 
Learner interaction is not only with materials 
but also with activities, peers and with the 
teacher therefore increasing competencies 
in communication and collaboration, 
creativity and imagination, critical thinking  
and problem solving and self-efficacy. 
Digital literacy is also enhanced as they do 
research.

Project-Based Learning  Project-based learning is an approach that is 
built upon activities and real life tasks that 
are challenging for learners to solve. The 
driving question emanates from curriculum 
content and learners are expected to 
collaboratively gain knowledge and skills by 
working for an extended period of time to 
investigate and discover answers from the 
real world.

Answering questions The teacher can appoint one or two learners 
depending on the question to be answered. 
If the appointed learners provide the wrong 
answer, the teacher should probe them to 
come up with the correct answer instead of 
hurrying to look for a helper. This helps to 
improve the learners’ self-esteem, promotes 
self-efficacy and encourages the rest of the 
class to also think and reason without fear 
of getting turned down or being humiliated.
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Role play, dramatization 
and storytelling

Learners at the Early Years Education level 
internalize learning much better if it is 
done through role play, dramatization 
and storytelling. This helps the learners to 
associate with the characters, empathize 
with them and later practise the lessons 
learnt. For creativity and innovation, the 
teacher can ask the learners to construct 
their own brief stories, drama and role plays.

4.   Embedding thematic learning approaches 

Though the learners will have graduated from thematic learning, there 
is no harm in the teacher linking their learning to themes especially so 
as to enable them comfortably transition from one learning approach to 
another. A thematic teaching approach can unite curriculum by learning 
around a single broader strand and in doing so help learners gain a deeper 
understanding of the theme. As a team of colleagues, teachers may agree 
on a theme at this level, endeavour to integrate the theme with existing 
curriculum for this Grade, design instruction (see pedagogical approaches) 
and co-curricular plans that enhance learning beyond the classroom. 

5. Paradigm shift 

 

Paradigm shift necessary to achieve reforms mission:

Content focus

Rigid and prescriptive 
curriculum with limited 
flexibility

Primarily focused on 
summative assessment and 
competition

Emphasis on schooling

Teaching

Focus on competencies

Flexible with opportunity for 
specialisation

Balanced formative and 
summative assessment, and 
excellence

Emphasis on education

Learning

From less                                       To more
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6. Institutional readiness for CBC

The school needs to be 
strategic in order to succeed 
in the implementation of the 
new curriculum since CBC 
is a very new concept to all 
stakeholders including parents, 
learners, teachers and school 
managements.  An inclusive 
school-wide approach will be 
useful in enhancing greater 
buy-in by all stakeholders in 

the short term and in the long 
term. Parental engagement and 
empowerment is a key principle 
towards realizing the goals of 
the CBC.

The school needs to adopt a 
collective and collaborative 
approaches in the 
implementation process by 
collectively setting achievable 
goals. Importantly, the school 
has to do the following:

Plan 
collaboratively

Try out 
the plans

Observe
Evaluate & 
document

Reflect
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7. From teacher-centred to learner-centred approaches of the 21st 
century 

Teachers have to engage in professional development (PD) to increase 
their proficiency in learner-centric pedagogy. School-wide and individual 
teacher effort are required.

PD checklist for the teacher

(a) Understanding strand and thematic learning approaches (that is, 
integrating the theme with the existing curriculum)

(b) Deciding on group and group activities
(c) Designing learning activities
(d) Designing learning experiences
(e) Digital literacy
(f) Research skills
(g) Peer engagement work with other peers 
(h) Designing instruction and co-curricular plans 
(i) Management of instructional resources
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Some of the ways that can help the teacher get ready are presented in this 
diagram.

Understand 
the theory 
of change

Desire to 
support & 

participate in 
the change

Awareness 
of the need for 

the change

Ability to 
implement the 

change

Professional 
development

Reinforcement
to sustain 
the change

Managing 
the change

8.   Know the scope of the learning areas you will be facilitating

Subjects (now learning areas) have changed; some more than others. It is 
essential to have a mastery of the curriculum designs for the level and grade 
to know what has changed. This requires that you adapt your assessment, 
teaching approaches as a facilitator of learning, and the resources or 
knowledge base to accommodate the changes. 

Work on 
your 

mind set

Learn 
to learn

Try out 
& learn 
from it

Review 
process &

learn
Institutionalize
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9. Getting resourced 

Appropriate support resources with which to facilitate learning are critical 
for this curriculum. You need a good Teacher’s Guide (TG) and Learner’s 
Workbook/Textbook with requisite competencies, stimulating visuals 
and relevant content as a priority to guide you in the acquisition of other 
relevant and suitable lesson resources. Learners need a good textbook 
that provides them with the required content, but also gives them visual 
stimulation to keep them interested in the learning process. It is critical 
that you choose this carefully (see Unit 9). 

Take note of: 

(a) A student resource textbook or workbook with visual appeal, appropriate 
activities and assessment.

(b) A supportive TG that is aligned with the CBC and the curriculum designs 
and which has additional/extra activities for assessment.

10. Planning

A successful CBC lesson is determined by the planning and the amount of 
thought put into the lesson planning. The lesson plans should have:

(a) a variety of activities and learning experiences
(b) strategies and approaches to teaching CBC
(c) strategies that cater for differentiation
(d) attainable learning outcomes
(e) key inquiry question(s) to trigger the learners’ curiosity
(f) learning resources
(g) assessment items
(h) opportunity for reflections and evaluation.

PD checklist for the teacher

(a) What am I required to plan for?
(b) What has changed in the content of the learning areas compared to 

before?
(c) What resources do I need? 
(d) What must be assessed and how does assessment look like?
(e) How much time do I need for each strand or theme?
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Some tips for designing attainable learning outcomes

1. Each learning outcome should:

• begin with an action verb followed by the object of the verb and then 
followed by a phrase that gives the context

• have only one action verb
• be observable and measurable
• focus on the results of the learning experiences 
• reflect the desired end of the learning experience and not the means 

or the process.
2. When developing learning outcomes, avoid terms such as know, 

understand, learn, be familiar with, be exposed to, be acquainted with, be 
aware of etc. 

3. Outcomes are the end result, or what you want the learner to demonstrate 
upon completion of the strand/unit, level or program. They are not 
statements of what the learner will do or be taught in the lesson. Examples 
of learning outcomes would be:  

The learner should be able to:

(a) practice appropriate hand cleaning steps for better hygiene.

(b) demonstrate correct teeth cleaning steps for better dental hygiene.
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Integral learning 

Learning in class, home, community

Active learning

In Unit 3 we looked at the different pedagogies the teacher can use to 
implement the CBC. We are constantly learning ‒ everywhere and at all times 
‒ acquiring additional skills, knowledge and competencies from beyond the 
‘classroom walls’.  It is very likely that this learning that is taking place at home 
and other social environments or elsewhere, is a lot more important, relevant 
and significant than the kind of learning that occurs in the formal settings.

The teacher ought to look deeper into how to create successful learning 
experiences for the learners ‒ units 3 and 6 give us some approaches the 
teacher could use such as collaborative learning. Besides that, the teacher 
ought to create a conducive learning environment in the classroom to enable 
active learning while at the same time containing the learners’ focus on the 
set task. The teacher also needs to plan for learning experiences beyond 
the classroom. This unit briefly shows the teacher how to manage a ‘flipped 
lesson’ by providing extension learning through extension work (homework) 
and goal-focused-service learning, both of which are beyond the classroom. 

4

•	 In-class	activities	
(pedagogy	on	
active	learning	and	
learner	engagement	
‒	flipped	lesson	
approach)

•	 Extension	work	
(move	learning	to	
the	home)

•	 Community	
service	&	
learning

Learning	
extended	to	real	
world	learning	
and	experiences

Teacher	creates	class-home	
linkages	through	extension	work

Parental	engagement	
to	support	the	

classroom	learning	
&	connection	to	
community
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Flipping a lesson (active learning)

In order for learners to learn from 
each other, the teacher has to 
consciously Plan the Lesson with the 
End in Mind (PWEM). This means 
the teacher designs the learning 
activities and experiences in a way 
that they can clearly bring out greater 
learning outcomes, through greater 
in-class learner engagements. The 
‘flipped classroom’ strategy is an 
active-learning strategy that allows 
for a dynamic learning environment. 
In this set up, a lot of things change 
such as: 

• learners working in pairs or 
groups; 

• moving through the learning 
material at different paces;

• the classroom is noisier than 
usual because students are 
talking, interacting, and 
working on tasks together;

• learners looking for resources;
• the teacher moves around the 

room trying to give and clarify 
instructions to the learners;

• learners are walking up to the 
teacher to ask their questions 
rather than waiting for the 
teacher to make it to their table 
etc.

This ‘chaotic’ type of learning 
environment can be challenging for 
both the learner and the facilitator 
or teacher. Whereas for some 
learners it may seem too chaotic and 
disorganized thus causing anxiety 
and frustration, for others, this is 
exactly the type of excitement and 
energy they need to learn and thrive. 
So, as you embrace the dynamism 
of a flipped lesson, be careful not to 
lose the control of your class.  You 
will need to be even more organized, 
and put systems in place to help 
you and your learners focus on the 
learning. 

There are three strategies that 
will help you manage the in-class 
learning environment and stay 
organized:

1. Create a system to organize 
the paperwork ‒ worksheets, 
outlines, papers, quizzes etc. 

2. Consider having long term 
groups, group names and work 
pockets to organize your learning 
environment.

3. Use templates for lesson plans, 
assessment tools such as rubrics 
and checklists ‒ this gives you a 
place to start off from. 
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Some strategies for in-class management

1. Be organized.
2. Establish classroom rules as 

soon as you begin the new 
year/term and enforce them 
consistently.

3. Get the attention of every 
learner before beginning class.

4. Use proximity and directness to 
your advantage.

5. Keep your consequences as 
minimal as possible.

6. Appropriate curriculum is 
a classroom management 
strategy.

7. Make your learners feel 
responsible for their own 
learning environment. 

8. Interactively model behaviours.
9. Be mindful of different learning 

paces and keep the students 
occupied.

10. Connect with the parents.
11. Use positive instead of negative 

language.
12. Praise efforts and achievements 

for their own sake, not for the 
sake of teacher approval.

13. Anticipate problems and be 
creative.

Quick interventions that support classroom 
management

1. Show students that it pays to behave.
2. Never punish an entire class.
3. Build content-related anticipation.
4. Change the tone.
5. Find things to appreciate.
6. Push up your enthusiasm.
7. Use your words.
8. Forgive.
9. Give learners choices.

10. Publicly announce classroom management goals.
11. Establish routines.
12. State the truth when things go wrong.
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Community service learning for learners

Learning that occurs outside the 
formal learning system is not 
well understood, made visible or 
appropriately valued yet it is very 
important for lifelong learning for 
all individuals. The teacher should 
therefore try to consciously think of 
strategies to use to develop all the 
skills, knowledge and competences 
that learners can develop.  Teachers 
are encouraged to take advantage 
of all teachable moments while at 
the same time working with parents 
and the school communities to 
extend the learning spaces. With the 
help of the parents, learners should 
constantly be exposed to learning 
situations even when they are not 
in school. Though such learning may 
occur at the initiative of the learner, 
it can also happen as a by-product 
of more organized activities such as 
communal cleaning functions, tree 
planting, grass cutting, volunteer 
work at homes for the old and the 
needy and so on. 

Teachers can structure this learning 
and assess it by way of project 
work.  The project should be simple 
enough for learners at this level 
but should consider both learning 
and community action goals. 

Informal learning can be organized, and can have a set objective in terms of 
learning outcomes and is never intentional from the learner’s standpoint. 
Often it is referred to as learning by experience or just as experience (OECD).

For instance, if the community is 
endeavouring to uphold the value 
of patriotism, then the teacher 
would design the service learning 
around community activities that 
foster patriotism such as communal 
environmental cleaning activities. 
If the learning is around ‘creation 
of plants and animals (religious 
activities)’ then the goals can focus 
on taking care of plants and animals 
that are endangered and so on. 
Children can then develop simple 
portfolios of competences, drawings 
depicting what they have learnt, 
songs about their achievements etc.  
These tasks can be developed by 
individual learners as an assignment 
or in groups and assessed using a 
rubric or a checklist. Teachers can 
then recognize these assessment 
outcomes as evidence of learning 
as a way of motivating learners 
to consistently learn from the 
community service. 

Community service learning is 
a hands-on instruction where 
learning happens through a 
cycle of action and reflection as 
learners seek to achieve real life 
solutions for the community and 
a deeper understanding and skills 
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for themselves. In the process, the 
learner connects personal and social 
development to their own academic 
and cognitive development. These 
experiences enhance understanding 
of concepts which then leads to 
a more effective action for future 
growth.

Community engagement teaching 
combines learning goals and 

community service in ways that 
can enhance both learner growth 
and the common good.  This 
strategy integrates meaningful 
community service with instruction 
and reflection to enrich the learning 
experience, teach values such as 
responsibility, and strengthen 
communities. 

Benefits of community service learning for learners

1. Fosters positive impact on learning outcomes such as understanding 
community problems, critically solving them and developing cognitive 
skills. 

2. Positive impact on the learners’ academic learning.
3. Improves their ability to apply what they have learnt in the classroom to 

‘the real world’.
4. Helps learners to understand complex issues in their environment and 

how to address them.
5. Fosters self-efficacy, self-identity, spiritual growth, and moral value 

development.
6. Improves the learners’ interpersonal skills particularly the ability to 

work well with others, and finally builds their leadership, confidence and 
communication skills.

7. Has potential to reduce stereotypes and greater inter-cultural/tribal 
understanding of each other.

8. Improves social responsibility and citizenship.
9. Helps to build better future involvement in community service.
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1. Show the learner’s progress 
and their understanding of the 
concept learnt.

2. Consolidate and extend the 
work covered in class or prepare 
for new learning.

3. For the learner to access 
resources not available to them 
in the classroom. 

4. Develop learning to learn skills. 
5. Get another opinion around a 

strand.
6. Have an opportunity to learn 

independently. 

Why do you need to give some extension 
work after the lesson?

7. Enhance their study skills, e.g. 
planning, time management 
and self-efficacy.

8. Extension work enables the 
teacher to create a channel for 
home-school dialogue.

9. Learn by doing. 
10. To take ownership and 

responsibility for their learning.
11. The complete work may not be 

suited to a classroom set up.
12. Engage parental support on 

learning.
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Inquiry-based learning 

Learning in class, home, community

Inquiry-based learning places learners’ questions, ideas and observations 
at the centre of the learning experience, and requires them to engage in 
evidence-based reasoning and creative problem solving.

Curiosity and motivation lie at the heart of inquiry-based education.

Children are innately curious. They 
have a tendency to ask questions 
and have an instinctive desire to find 
things out. Most questions children 
ask lead to yet another question. 
These questions require answers.  
Inquiry-based learning is described 
as a teaching approach that builds 
on the idea that the teacher and the 
learner both share responsibility for 
learning.

The teacher does not tell learners 
everything they need to learn. The 
approach emphasizes learning by 
doing, encouraging learners to build 
their knowledge through experience 
and exploration. Teachers therefore 
should encourage children to ask 
questions and follow through with 
evidence of the answers. 

A curious child is motivated to ask 
deep questions about what they 
want to learn, seek answers, and 
apply those answers to his or her 
personal experience. The good news 

is that, given the right conditions, 
every child in our classrooms can 
demonstrate curiosity, an attitude 
of wonder, and a desire to discover.

This approach to learning replaces 
the traditional classrooms into 
high-energy learning spaces, where 
children are excited to learn and 
participate. This approach, along 
with rich content, can boost the 
learner’s receptivity and productivity 
in acquiring 21st century skills.

Inquiry-based learning follows a 
three-step process. Learners ask 
themselves three questions about 
any new theme or strand being 
introduced: 

1. What do I already know about 
the strand? 

2. What do I want to know about 
the strand? 

3. What have I learned about the 
strand?

5
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What
I have 
learnt

What I 
want to 

know

What I 
know

The teacher can only help to elicit 
stimulating questions from the 
learners by being a 'wonderer' too.

This inquiry process (what I know, 
what I want to know, what I’ve 
learned) is often used during the 
following three steps to follow the 
learner’s progress:

1. Beginning question

An inquiry-based question often 
starts with an open-ended 
question that has many possible 
answers. This question acts as a 
catalyst to get learners thinking 
more deeply about the subject. 
You might pose questions such 
as the following: 

• How do we know what 
happened long ago?

• How do animals 
communicate?

After you introduce the big 
question to the class, get the 
learners to consider what they 
already know about the subject 
matter. They can do this first 
in small groups, then as a 
whole class activity. In this first 
step, learners become active 
participants in the process of 
learning, drawing from their own 
personal life experiences to share 
previously learned knowledge. 
As learners discuss what they 
know, the teacher records this 
information in the ‘What we 
know’ section of the KWL chart 
(see the diagram below).

KWL CHART
K

What I know

W

What I want to know

L

What I have learnt

As learners begin to express what they know, they use their productive 
language skills (e.g. speaking and writing). In Grades 1 - 3, this can be 
done simply, with learners drawing pictures of what they know and then 
using simple vocabulary to describe or explain it. As learners become more 
experienced at explaining what they know, their productive skills grow.

2. Establishing what learners know

Establishing what learners know is essential for them to begin the second 
step: what do learners want to know? This step allows learners to freely 
wonder about the world around them. The teacher may lead a classroom 
discussion about the features found in the sky during the day and at night. 
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Learners may come up with many 
compelling questions about 
their environment, God etc . Get 
learners to do this ‘wondering 
stage’, first in small groups and 
then as a whole class. Record 
the questions from the learners 
on the KWL chart. In the topic 
above, we might say out loud, ‘I 
wonder why the sun is found in 
the sky?’ 

Embarking on the discovery phase 
in the learning process

Learners, with your help and 
guidance, now embark on the 
discovery phase of the learning 
process. For example, the teacher 
may provide a variety of fictional 
and non-fictional content (texts 
to read, listening activities, and 
more) for learners to learn about 
the subject area. Once learners 
feel motivated to find answers 
to their questions, they read 
and listen with a strong sense 
of purpose. As they do so, it is 
important to provide a variety of 
reading and listening strategies 
to make their receptive skills 
more effective. The teacher 
can also introduce additional 

vocabulary words and grammar 
structures in each lesson to 
boost learning.

3. Finding out what learners have 
learned

Finally, after a series of lessons in 
which learners explore a strand 
area, they are ready for the third 
step: discussing what they have 
learned. 

Encourage learners to work in 
small groups at this stage to 
share what they have learned 
through the lessons. As learners 
discuss and write or draw on 
their knowledge and experience, 
they use their productive skills 
of speaking and writing while 
applying the new vocabulary and 
grammar that they have learned. 
When the discussion moves to 
a whole-class activity, learners 
have the confidence to speak out 
about their learning experiences. 
Record this on the ‘What we 
have learned’ section of the KWL 
chart. This is often followed up 
by a project in which learners 
work together and use what they 
have learned to achieve a goal.
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Inquiry-based learning tips for the teacher
1. Set enough time to pre-plan, plan, and plan again during 

implementation.

2. Start with a strand that encourages inquiry.

3. Set aside 20% of your teaching time for inquiry.

4. Have learners collect resources.

5. Pose real questions. 

6. Encourage co-designing the lesson.

7. Develop rubric for assessing learning.

8. Group learners for collaborative learning.

9. Monitor progress.

10. Interpret information.

11. Present evidence of learning.

Essentially, inquiry-based learning is a natural way to learn. It allows learners 
much more control of their learning experience, while teachers help and 
guide them along. It encourages our children’s natural curiosity and sense of 
wonder about the world around them.

Key inquiry questions (KIQs) 

A good key inquiry question should trigger the learner’s curiosity and wonder. 
This provides the seeds for meaningful learning. Typically, there is no final, 
correct answer to a KIQ. An inquiry question is an invitation to think and take 
action.

You can use the criteria below to determine if you have developed a good KIQ.
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Does the KIQ meet the following criteria?

• Open ended, yet focuses inquiry on a specific topic. 
• Non judgemental, but answering the question requires high level 

cognitive thinking and activity.
• An invitation to think, not recall or summarize.
• A curiosity generator.
• One that makes the learner think about something in a way you never 

considered before.
• One that initiates both deep thinking and feeling.
• One that leads to further questions.
• Able to make the learner think critically, creatively, productively and 

reflectively.

Some examples of good key inquiry questions from the OUP Grade 1 Teacher’s 
Guide on Environmental Activities are:

1. How do the things you saw (in the sky) look like?
2. How do we use water responsibly?
3. Why do we need water?
4. How can we prevent accidents at home?
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Ideas for group work 

Forming effective groups has its 
own dynamics ‒ the teacher has 
to exercise precision and patience 
as the success of this process may 
go through different phases. The 
teacher is therefore encouraged 
to guide learners in developing 
ground rules that will guide their 
engagements.

Mixed ability grouping is widely 
recommended. Amongst the major 
considerations are the learners’ 

Things to consider when forming groups 

The mission of the BECF is nurturing 
every individual learner’s potential. 
Learning strategies that encourage 
cooperation can be a brilliant 
and useful approach to use when 
engaging learners in their groups. 
These are strategies which aim 
to organize classroom activities 
into academic and social learning 

experiences where students team 
up together in groups to complete 
tasks collectively. All members of 
the group are assigned a role for 
collective accountability (Sharan 
2010; Johnson and Roger Johnson 
1999). Cooperative learning is useful 
for both small and large classes.

experiences, skills, knowledge, 
gender and abilities.  It is important 
to consider both the highly gifted 
(fast learners) and the time takers 
(sometimes referred to as slow 
learners) in the classroom when 
forming the groups. The teacher 
should identify these learners in 
order to design activities that cater 
for the different learner needs.

It is recommended that each group 
should contain a maximum of four 
learners for effective learning. 

6
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Examples of cooperative learning 
strategies include:

• Uncommon commonalities

• Team expectations

• Double entry journal

• Guided reciprocal peer 
questioning

• Peer tutoring

• Conversation cards

• Think-pair-share

• Open-ended free conversations

• Information-gap activities

• Storytelling  

• Cooperative projects

Below are illustrations of two cooperative learning activities.

• Paired interview

• Jigsaw puzzles

• Numbered heads

• Three-step interview

• Roundtable

• Focused listing

• Structured problem solving

• Paired annotations

• Structured learning team group 
roles

• Send-a-problem

• Value line

• Carousal

(a) Paired interview 

In this activity, the learners work in pairs after they have partly-completed 
the work given by the teacher such as what is found in the OUP Grade 1 
Hygiene and Nutrition Activities Learner’s Book Strand 4 page 69 under 
the sub-strand ‘Safety education’ in the section ‘Let us Do 1’. In this case, 
the learners will look at the picture and interview each other on what they 
can see. Learner A will ask the two questions to Learner B, who will then 
respond. Then it will be the turn of Learner B to ask Learner A the two 
questions and Learner A will give his or her responses. 

As an interesting variation, two or three learners could act as assessors, 
and conduct the paired interview with all the class members in turns. 
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(b) Numbered heads together

Numbered heads together is a cooperative learning strategy that holds each 
learner accountable. The learners are placed in groups and each person is 
given a number (from one to the maximum number in each group). The 
teacher poses a question and learners ‘put their heads together’ to figure 
out the answer. The teacher then calls a specific number to respond as the 
spokesperson for the group. By having learners work together in a group, 
this strategy ensures that each member knows the answer to problems or 
questions being asked by the teacher. Since none of the group members 
knows which number will be called, all team members must be prepared. 
This strategy promotes discussion and often benefits learners with special 
needs.  

How to do it!

Phase 1: Numbering. The teacher divides the learners into groups consist of 3 
to 4 learners. Each member of the group is given a number from 1 to 4.

Phase 2:  Asking the question. The teacher poses a question or a problem to 
the class and gives the groups some time to come up with the response.

Phase 3:  Heads together.  The learners put their heads together to decide on 
one appropriate answer and make sure that every group member knows the 
agreed upon answer.

Phase 4: Answering the question. The teacher calls out any number at random 
and only the learners with that number in each group respond to the question.

For example, in Grade 1 Numeracy Activities under the lesson on sorting, the 
teacher can ask:  “What shapes can you identify?”  The teacher then allows 
the learners to identify the shapes together in their groups and then respond 
to the question.  The teacher can ask further questions to help assess the 
outcome of the learning.
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During group activities there 
are some observable student 
engagement traits to consider: 

(a) The teacher needs to ask himself/
herself the following questions:  

• Are the learners 
authentically on the task?

• Are the learners passive/
compliant?

• Are the learners disengaged/
disruptive?

(b) Whole class — Is the whole class:

• asking and responding to 
questions?

• listening and note taking?
• participating in discussions?
• participating in guided 

practice?
(c) Small group or paired:

• Do students have defined 
responsibilities?

• Do they encourage one 
another?

• Are they collaboratively 
producing a product?

• Are they collaboratively 
solving the problem?

• Are all members 
participating in the 
discussion?

• Who is making the 
presentation?

(d) Individually —Is each learner:

• independently producing a 
product?

• independently solving a 
problem?

• independently practising/
applying what they have 
learnt?

• presenting?
• finding information?

Also, in cooperative learning, small 
groups provide a place where:

• learners actively participate; 
• teachers become learners 

at times, and learners 
sometimes teach; 

• respect is given to every 
member; 

• projects and questions 
interest and challenge 
learners; 

• diversity is celebrated, and 
all contributions are valued; 

• students learn skills for 
resolving conflicts when 
they arise; 

• learners draw upon their 
experience and knowledge; 

• goals are clearly identified 
and used as a guide; 

• research tools such as 
Internet access are made 
available; 

• learners are invested in their 
own learning.

For more insight on cooperative 
learning strategies visit the following 
web page: 

 Classroom Walkthrough 
samples; http://www.doe.in.gov/
sites/default/f i les/turnaround-
principles/classroom-walkthrough-
development-samples.pdf 
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Step by step development of group 
effectiveness

1. Prepare your learners for the 
task ahead.

2. Identify the group skills that 
are specific and appropriate for 
developing competencies in the 
specific learning area.

3. Explain to the learners the 
purpose and advantages 
of group work, and why it 
is important for them to 
gain experience of working 
cooperatively with each other.

4. Set up groups of four learners 
per group (this is the globally 
recommended group size 
for effective learning). It is 
important to ensure the group 
members are diverse in terms 
of abilities. 

5. Make your expectations clear to 
the learners and give them an 
opportunity to clarify how they 
intend to work in groups.

6. Guide the learners to develop 
group essential agreements.

7. Specify what genuine 
collaborations are. Ensure that 
the task cannot be completed 
by group members working 
independently on separate 
tasks rather assign roles and 
responsibilities to each group 
member.

8. Choose a method of group 
formation – the teacher may 
assign individuals to groups or 

teams or allow learners to form 
their own preferred groups 
but consciously encourage a 
more collaborative and guided 
selection based on shared 
interests.

9. Encourage diversity. Help 
learners to understand that 
the ability to work in diverse 
groups is highly valued and is a 
principle that governs the CBC. 
Real life teams often contain a 
mixture of people with varying 
abilities, language capabilities, 
learning styles etc.

10. Give learners some guidelines 
on how to work in groups in 
order to deal with  issues such 
as: 

• group formation,
• group dynamics and group 

conflict,
• roles and responsibilities of 

group members,
• multicultural groups,
• effective communication 

strategies.
11. Provide group-work resources 

such as guidelines and 
checklists for roles and 
responsibilities.

12. Ask the learners to develop 
ground rules as part of their 
group-work projects. These 
rules might cover areas such 
as communication guidelines, 
group members’ roles and 
responsibilities (for example 
the leader, chair, note taker, 
timekeeper, planner) and so on. 
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13. Monitor and support group-based learning activities by checking their 
progress and team processes.

• There is active involvement in 
learning by all learners.

• Individual differences are 
acknowledged.

• Encourages interpersonal 
development.

• Learners actively participate 
• Teachers become learners at 

times, and learners sometimes 
teach.

• Respect is given to every 
member.

• There are more opportunities 
for feedback. 

• Potential for deeper 
understanding of content.

• Increased overall achievement 
in grades.

• Improved self-esteem.
• Higher motivation to remain on 

task.
• Learner ownership of their own 

learning.
• Learners draw upon their 

experience and knowledge. 
• Goals are clearly identified and 

used as a guide. 
• Provides space for solving 

group conflicts. 
• Improvement of teamwork 

skills. 
• Enhances satisfaction of 

learners own learning 
experience. 

• Helps to develop 
communication and 
collaboration skills.

• Develops learners’ social skills.

Some benefits of learning groups or teams 
include the following:
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Making it interesting for learners

CBC requires that learning occurs 
by learners developing their own 
learning and coming up with their 
own learning goals while guided by 
the teacher. Only an active learning 
teaching strategy can provide for 
such platforms. Therefore, when 
planning an ‘Active Learning Activity’ 
the teacher needs to consider what 
the objectives for the activity are by 
asking themselves these questions: 

1. Who is interacting?
2. Will learners  pair up with 

someone beside them or 
perhaps someone sitting 
behind/in front of them?

3. Should they pair up with 
someone of a different 
background? Someone they 
don’t know yet? 

4. At what point does the 
activity occur during the class 
beginning, middle, end? 

5. How much time are you willing 
to spend on the activity? 

6. Will the learners write down 
their answers/ideas/questions 
or just discuss them? 

7. Will the learners turn in the 
responses or not? If they are 
asked to turn them in, should 
they put their names on them?

The teacher has to also arm him/
herself with approaches that cater 
for differentiation, inclusion of 
multiple intelligences and gender. 
The following are pointers towards 
making the lesson more inclusive 
and therefore fun for every learner.

Pictures make learning 
interesting!

7
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DIFFERENTIATION

Content to be 
delivered  

Learning process  

Product 

Desired skill 
development 

Learning support 

Learning time

Flexible, fluid 
groupings

LESSON DESIGN

Alternating whole & 
small group activity

Efficient transitions 
from one level to 
another

Equitable learner 
participation

DIRECT 
INSTRUCTION 
METHOD (DIM)

Modelling

Think-aloud

Re-teaching

“I do, we do, you do”

Mini-lessons/focus 
lessons (5-7 mins)

Scaffolding

Guided practice

Lecture/Presentation

Visual aids

GUIDED CLASSROOM 
DISCUSSIONS

Learner-led discussion/
presentation

Teacher-directed Q&A

CHECK FOR LEARNING/UNDERSTANDING

Verbal questioning

Monitoring learner practice

Total group response (e.g. white boards, show 
of hands, choral response)

Writing-to-learn activity

Formative assessments (e.g. quizzes – oral/
written)

Note: Direct instruction method (DIM) has been found to be the most effective 
for early grade learning.  This should be understood by the teacher as they 
select the pedagogies and strategies to use for this level.

For more insight on making lessons more interesting for learners, you can visit 
this web page:

Classroom Walkthrough Samples;http://www.doe.in.gov/sites/default/files/
turnaround-principles/classroom-walkthrough-development-samples.pdf
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Assessment 

This is known as assessment for 
learning because it is informally 
taken at varied intervals throughout 
a course to provide information and 
feedback that will help improve 
the quality of learning. This type 
of assessment helps the teacher 
to establish what learners need to 
practise, what needs to be re-taught 
and what is to be learnt next and 
how.

In the competency-based 
curriculum, the teacher is expected 
to continuously carry out formative 

Formative assessment

Assessment in education is the 
process of finding out the extent to 
which the learner has achieved the 
desired knowledge, skills, values, 
attitudes and abilities to carry out 
certain tasks. In the competency-
based assessment, the learner puts 

into practice what they have learned 
according to a specific standard.

The CBC emphasizes a balance in 
both formative and summative 
assessments at all levels of the 
education system.

assessment at the end of each sub 
strand. The assessment should 
mainly focus on the skills acquired 
and how effectively the learner is 
able to apply those skills in their own 
daily life contexts. The curriculum 
designs have assessment rubrics 
based on the learning outcomes 
of the sub strands. An example in 
Mathematics Activities Grade One 
where the strand is Measurement 
and the sub strand is Time, the 
following is the assessment rubric 
for the learning outcomes:

8



Teacher’s Companion

54

Exceeds 
expectations

Meets 
expectations

Approaches 
expectations

Below 
expectations

Correctly: 
relates daily 
activities to 
time, relates 
days of the week 
with various 
activities, 
recites days of 
the week and 
demonstrates 
more aspects of 
time.

Correctly: 
relates daily 
activities to 
time, relates 
days of the week 
with various 
activities, recites 
days of the 
week.

Inconsistently: 
relates daily 
activities to 
time, relates 
days of the week 
with various 
activities, recites 
days of the 
week.

Major 
inaccuracies: 
in  relating daily 
activities to 
time, relating 
days of the week 
with various 
activities, 
reciting days of 
the week.

The assessment can be done orally, 
through written work or through 
observation.

Results of the assessment should be 
recorded in the learner’s portfolio 
and in the learner’s progress 
record. If the learner does not meet 
expectations, the teacher will need 
to find ways of intervention, either 
through other subjects that may have 
a similar skill, use of peer learners at 
play time or parent support in home-

based activities. This will ensure that 
as the learner moves to the next 
tier or level of education, he or she 
will have attained the skill for spiral 
learning consistency and purposes of 
value added progression in school.

Assessment in competency-based 
curriculum focuses on all the three 
learning domains as follows: 

• 80% on psychomotor and 
affective skills; 

• 20% on cognitive skills.

Summative assessment is referred to as assessment of learning. It is carried out 
at the end of the course to find out the sum total of the learning that has or 
has not taken place. Summative assessment is separated from teaching and is 
carried out when achievement has to be summarized and reported.

In the CBC system of learning, there will be an overall summative assessment 
at the end of each level and the focus of this assessment will be similar to that 

Summative assessment
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of the formative assessment. The 
latter shall be done in preparation 
for a national summative assessment 
which will take place at the end of 
Grade 3 in the Early Years Education 
level to enable learners transit to 
Grade 4.

Administration of this transition 
assessment will not be individualized 
as there shall be a random sampling 
of learners across the whole country. 
These learners will be assessed using 
a standardized tool which shall 
later be marked and analysis done 
to determine an overall picture of 

the entire population of learners 
that will be transiting to Grade 4 at 
any particular time. The aim of this 
summative assessment will be to 
find out if learners have acquired 
the expected competencies for their 
level before transition. The results 
shall be used to assist teachers to 
take the appropriate actions. 

In comparison to the previous 
curriculum, the learners shall be 
the first to receive the result of the 
assessment and all stakeholders 
including parents shall be involved 
in supporting remedial measures.
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Choosing the best book for  
your classroom  

(Adapted from Mathematics Senior Phase Toolkits (3), Oxford SA)

There are two important aspects to consider when choosing the best book to 
use:

• The content of the Learner’s Book and the Teacher’s Guide. 
• The information and guidelines on planning, methodologies, assessment 

and subject-related tools.
The checklist below can be helpful in selecting the best CBC textbook for your 
classroom. However, the KICD will provide a list of the approved books for use 
in schools in the Orange Book.

Learner’s Book Teacher’s Guide

(a) Structure and layout

• Does it have a contents page?
• Is it visually attractive?
• Is it appealing to the learners?
• Is the font size appropriate for 

the grade?
• Is it easy to find things in the 

book?
• Does it have headings and 

subheadings?

(a) Structure and layout

• Does it have a contents page?
• Is it easy to reference with the 

Learner’s Book?
• Is it easy to find things in the 

book?
• Does it have headings and 

subheadings?

9



Teacher’s Companion

58

(b) Content and language

• Is the level of language used 
appropriate?

• Can the weaker learners 
understand the language?

• Is the level of language 
appropriate for the gifted 
learners?

• Does the language support 
the learning process?

• Are all of the main content, 
concepts and skills included?

• Is the content structured from 
the known to the unknown?

• Is the content written in an 
interesting way?

• Does the content encourage 
learners to apply concepts and 
skills in different situations?

(b) Content 

• Are there guidelines on teaching 
methodologies?

• Are there planning guidelines?
• Is there ease in progression from 

one term to the next?
• Are there sufficient guidelines 

for the teacher on how to 
complete the assessment tasks?

• Are there sufficient guidelines 
for assessment?

• Is the assessment aligned to the 
CBC?

• Are there model or suggested 
answers for all the questions?

(c) Illustrations

• Are the illustrations clear?
• Do they enhance 

understanding of the concepts 
covered?

• Do the illustrations support 
the text?

(c) Extras

• Are there additional ideas that 
can be used in your teaching?

• Are there additional formal 
assessment tasks included that 
could save you time setting your 
own?

• Is the planning comprehensive?
• Are there sufficient additional 

activities for those learners that 
struggle with difficult concepts?

• Do the teaching guidelines give 
you new ideas for your teaching?

(d) Activities and learning 
experiences

• Are the activities clear?
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• Are the activities sufficient for 
differentiation and inclusion 
for all learning styles?

• Are there enough activities for 
each lesson for each day?

• Do the activities show 
progression beyond the 
classroom?

• Is there a variety of activities?
• Are there activities designed 

for the time takers (slow 
learners)?

• Are the learning experiences 
appropriate for the grade?

• Do the activities exclude any 
bias?

• Do the activities stimulate 
critical thinking and problem-
solving skills?
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My checklists  

The teacher is required to develop a to do list that will help them to decide 
on what is priority, urgent and important or even important but not urgent. 
This will give the teacher confidence and direction on what to prioritize. This 
unit gives a few guidelines on how to do this and what the teacher needs to 
consider.

Broadly, have a goal! 

1. Design strategies to guide the process and achievement of the goals. 
2. Understand your focus. 
3. Create a syllabus or planner for your learners.
4. Develop your expectations. 
5. Make sure all the equipment in your classroom works properly.
6. Develop a list of classroom management solutions.
7. Create your class rules and procedures. 
8. Put together materials in case you need a substitute resource.
9. Put your classroom in order.
10. Set up your desk and files.

Importantly: 
Partner with a peer either within your school or outside ‒ it is a brilliant 
opportunity for collaboration, collegial support and growth. 

Competence is not simple addition of knowledge, skills and attitude. It is 
the proven ability to use them in context to achieve the desired results.  A 
competency curriculum teacher ought to desire to go beyond knowledge 
delivery to proficiency. 

Remember you can only give what you have!

10
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COMPETENCE

KNOWLEDGE

SKILLS

ATTITUDE

Checklist 1. Teacher’s proficiency in modelling competency

A needs assessment checklist will help you to know where you are. 

Teacher individual 
competency skill 
area with learners 

Competency rating score Training required?

Excellent	 Good	 Average Below	
average

Yes No Not	
Sure

Communication  
and collaboration

Creativity and  
imagination

Critical thinking 
and problem 
solving

Learning to learn

Self-efficacy 

Citizenship  

Digital literacy

Checklist 2.  Ask yourself: Have I created a warm learning environment?

A successful classroom invites students to question and exploration (Todd 
Finley). These are some of the questions you may wish to ask yourself about 
the kind of learning environment you wish to create:

• How will I arrange the desks to foster classroom discussion 
(communication) and collaboration?
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• How have I selected the groups and in-group roles and responsibilities?
• Where will I display my learners work?
• Are important announcements and notices clearly displayed?
• Are there books on display to stimulate student interest and curiosity?
• Where do I store other learning materials?
• How do I maintain a clean hygienic environment that is learner friendly? 

Checklist 3. Planning and delivery: What items will I need in order to plan 
a successful lesson?

• The curriculum designs
• A scheme of work
• A monitoring tool to cross-check a balanced delivery of the competency, 

PCI and values 
• Reference materials
• Learner’s workbooks
• Teacher’s Guide
• A basketful of ideas on activities and learning experiences 
• Another basket of strategies and approaches to teaching CBC
• Attainable learning outcomes
• Other teaching resources
• Templates for assessment criterions, rubrics, protocols, schedules and 

checklists
• Class rules of engagement 
• Journal for reflections
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Checklist 4. Audit tool on quality

Quality evidence to embed competencies, PCIs and values (Example: Literacy 
Activities)

Lesson Competencies,  
PCIs and values

What does the 
teacher do?

What does the 
learner do?

What does the 
learner’s work 
look like?

Lesson	3:	
Spelling

Competencies: 
Communication	
&	collaboration

PCI:	Learning	to	
live	together

Values: 
Responsibility	&	
unity

•	 Distributes	
materials.

•	 Guides	the	
learners.

•	 Assesses	
to	gauge	
understanding.

•	 Probes.
•	 Provides	

feedback.

•	 Learners	in	
their	groups	
select	and	
spell	out	
words	from	
the	materials	
given.	

•	 Learners	pair	
up	for	peer	
assessment	
and	support.

•	 Word	spell	
displayed	in	
groups	or	
classroom	
walls.

•	 Presented	to	
the	rest.

•	 Entered	in	the	
portfolio	of	
learning.

Checklist 5.  Assessment processes

• Know what assessment to give at every level.
• Develop and design a rich toolkit with a variety of assessment and 

assessment tools such as criteria, checklists and rubrics.
• Understand the modes of assessment to use for:

• assessment as learning;
• assessment for learning;
• assessment of learning.

• What to test.
• Quality evidence. 
• Success criteria.
• Grading and weighting.
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Step by step solutions to 
classroom problems  

Step 4: 
Ask the 
learner and 
parent to sign 
the non-
completion 
form

Give them a task to do or ask 
them to assist another learner

Establish a structure 
for how many marks 
get subtracted according 
to the number of days late   

 

Change teaching strategies and 
methodologies

Give the learners a short break 
by changing the activity slightly

Provide them with support and 
additional exercises and tasks 

A
Back from break for 
the same number of 
minutes that they 
were late (e.g.
5 minutes late = 5 
minutes from break)   
  

B
If it is an ongoing 
pattern of 
behaviour – follow 
the necessary 
school disciplinary 
methods  

Step-by-step solutions to classroom problems

Arriving late  
for class

Handing in  
work late

Not handing 
in work at all

1

3

4

Step 1: 
Determine the 
reason for late 
coming

Step 1: 
Determine the 
reason for handing 
in the work late

Step 1: 
Determine 
the reason 
for not 
handing in 
work

Step 2: 
Address the reason 
for being late and  
try to break the 
habit

Step 2: 
Subtract reasonable 
number of marks for 
late work

Step 2: 
Provide a 

(with a 
penalty of 
subtracted 
marks)

Step 3: 
Decide on severity 
of lateness and 
put appropriate 
consequence in place

BE CONSISTENT

Step 3: 
Provide a 
second  warning 
which they are 
required to take 
home for their 
parents to sign

 

Bored because the 
lesson is boring 

Tired and need a break

Don’t understand 
the work

Step 2: 
Most learners who 
disrupt a class are 
either:

Disrupting  
the class2

Step 1: 
Establish why they 
are disrupting the 
class

Develop a standard non-completion 
form, which can be signed by learners 
and parents to acknowledge that the 
learner did  not do the work and will 
therefore receive no marks for it.  

Bored because they 
have finished their work

11
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Truancy  

Stealing

5

8

Step 1: 
Determine the 
reason for truancy

Step 1: 
Determine the 
reason for stealing

Step 1: 
Remove the 
paper from 
the learner 
immediately

Step 2: 
Learner should 
make up time at 
break or after school 

Step 2: 
Follow school 
disciplinary measures 
and inform the 
headteacher

Step 2: 
Provide 
learner with 
a new test to 
complete the 
assessment 
immediately

Step 3: 
Follow school 
disciplinary measures 
and inform the 
headteacher 

Step 3: 
Follow school 
disciplinary 
measures 
and inform 
the 
headteacher  

Step 4: 
Follow school 
disciplinary 
measures 
and inform 
the headteacher
 
 

Cheating6

YOU CATCH THE LEARNER

Step 1: 
Determine 
the possible 
reason for 
cheating

Step 2: 
Gather 
evidence 
and confront 
learner

Step 3: 
Provide learner 
with a new test 
to complete 
the assessment 
immediately

YOU SUSPECT THE LEARNER

Inform class teacher and/or SMT member

Verbal bullying: establish intervention between learners

Assault: inform parents of learners

Inform school counsellor or social worker if a pattern is 
forming or there is any potential danger 

Step 3: 
Depending on 
severity, inform 
the appropriate 
people

Step 2: 
Determine the 
reason for bullying

Bullying7
Step 1: 
Stop behaviour

Put school and 
classroom policies in 
place so that learners 

are aware of the 
consequences!

To put a stop to bad 
behaviour, you need 
to establish the 
reason behind it!  
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Putting a stop to bullying in your classroom
What is bullying?
Bullying is repeated, aggressive behaviour intended to hurt another person in order to gain a physical or psychological 
advantage. The bully uses threats, intimidation, cruelty, and/or forcing their will to achieve control over others.  
Girls tend to bully verbally while boys tend to bully physically.

1. Reluctance to come to school

2. Refusal to come to school

3. Physical marks on the body

4. Becoming withdrawn

5. Grades may deteriorate

resolution, in line with the school’s policies, must 
be put into action.

1. The bully must understand that bullying is 
unacceptable

2. They must understand that there will be 
consequences

3. Open, respectful communication between 
bully and victim should be encouraged

4. 
work through the issues that caused them to 

SIGNS OF BULLYING RESOLUTION

1. You must be familiar with your school’s 
bullying policy — if there is one.  You need to 
be clear on these matters so you can 
accurately communicate the school’s policies
and expectations.

Preventing issues of bullying

 • When should a student be referred? 
 • What incidents warrant suspension? 
 • What incidents warrant expulsion?

 • Explain your bullying policy to your 

 • Role-play bullying scenarios and 
practise the appropriate reactions for 
learners to take. 

 • Make clear the consequences for 
bullying a fellow learner.

2. In addition to your school’s bullying policy, you 
must have your own classroom policy — with 
steps you take when bullying occurs.

3. Create a safe space for learners to report 
bullying, whether they are the victim or a 
witness, and a safe space for victims to heal 
from bullying incidents.

4. Watch your learners, especially during break 
times, when the majority of bullying incidents 
take place.

Putting a stop to bullying in your 
classroom
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Teacher wellness  

What is teacher wellness?

As an educator, your health and well-
being are the keys to a productive 
and joyous learning experience 
for your learners and for yourself.  
To most teachers, however, their 
learners come first and they come 
second or not at all. The good news is 
that it only takes a few minutes a day 
to destress, energize, and revitalize 
your body and mind. There are 
many self-care techniques that can 
be practised in the classroom with 

your learners, so everyone benefits. 
The two main questions you need to 
ask yourself regarding your wellness 
as the teacher are:

(a) Why is my wellness important?

(b) What are my wellness plans/
strategies?

(Adapted from Teacher Wellness 
Resource book 2013 )

Some of the simple strategies you can take to guarantee you wellness include 
the following:

1. Breathe. Did you know you can trick your brain into thinking 
everything is fine with slow, deliberate breathing? 

2. Connect. Reach out and connect (or vent!) with your fellow teachers 
and co-workers and hold each other accountable for your self-care 
contract. 

3. Take a timeout. Schedule your timeouts during the day when you have 
no interruptions. Soon you’ll look forward to this mini-recharge. 

4. Move more, sit less.  Incorporate some physical activity into your day 
‒ before, during and after school. Get started today by doing simple 
physical activities that take only two minutes or less.

5. Enjoy the great outdoors. Teachers don’t have a lot of time for long 
hikes or adventure trips, but being with nature can be as simple as 
taking a leisurely walk during the lunch break or after work. 

12
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6. Step away from the device. 
Constant digital stimulation 
can increase your anxiety or 
sense of ‘not doing enough’. 
Put down your phone and 
schedule some no-tech time 
each week. 

7. Reflect. Think about all the 
things for which you are 
grateful. Even when life is 
stormy, you can always find 
one bright moment or thing 
to be grateful for. 

8. Get creative. Artistic 
expression is one of the 
most therapeutic techniques 
for relieving stress. You 
might try drawing, painting, 
photography, or crafting. 

9. Create a comfort kit. For 
those days when you’re 
feeling particularly defeated 
or discouraged, a comfort kit 
reminds you that everything 
will be okay. It can include 
anything you love, from your 
favourite tea to a note from 
your best friend forever (BFF). 

10. Pamper yourself. Set aside 
some time during the school 
term to do something special 
for yourself. It could be a 
nice dinner, a manicure, or a 
weekend trip ‒ experiences 
that will help you refuel and 
recharge for the school days 
ahead. 

What other self-care strategies do 
you depend on during the busy 
school year?

Additionally:

• Rest. Every teacher needs some 
downtime in the evening – even 
if it is only for an hour; and a 
good night’s sleep is a must. 
Teaching is one of the few 
professions that never lets you 
breeze through the day ‒ even 
when you’re not feeling well.

• Eat right. What you eat can 
have a big effect on how you 
feel, how you look, and how 
much energy you have for 
teaching. A simple diet of 
smaller meals, whole meal 
foods instead of processed 
foods, and a variety of 
fresh fruits and vegetables 
is most appropriate. Try to 
cut back on (or eliminate) 
your consumption of sugar, 
white flour, and foods high 
in saturated fats. You won’t 
believe how much energy you’ll 
have or how incredible you’ll 
feel.

• Leave school at school. As 
soon as you leave the school 
compound, your workday is 
over. Leave it there. Although 
sometimes you may have to do 
marking or catch up at home, 
you should limit those instances 
as much as possible. Try not to 
carry your work frustrations or 
disappointments home.  
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• Work out! Nothing will clear 
your head faster or more 
completely than physical 
exercise. Go for a brisk walk or 
dance to your heart’s content. 
Join a swim club. Whatever you 
do, make sure it’s something 
you enjoy doing.

• Create a culture of support. 
Use your relationships 
to celebrate success and 
collaborate effectively. Ask 
yourself how often you share 
your highlights with others.
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Teacher’s notes

______________________________________________

______________________________________________

______________________________________________

______________________________________________ 

______________________________________________

______________________________________________

______________________________________________

______________________________________________ 

______________________________________________

______________________________________________

______________________________________________

______________________________________________ 

______________________________________________

______________________________________________

______________________________________________

______________________________________________ 

______________________________________________

______________________________________________
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Sample schemes of work 
& 

Lesson plan templates
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Teacher’s Companion
 for Early Years 3

Grade

Dear Teacher,

We are pleased to present to you your brand new Oxford Teacher’s 
Companion packed with vital information to ease you into the 
Competency-based Curriculum (CBC). This practical guide has been 
developed by curriculum experts and is packed with the information 
you need to know.

Your Oxford Teacher’s Companion offers you the following valuable 
information including:

 What has changed in the new curriculum

 Teaching tools for quality education

 Classroom management tips for effective teaching

You will also find a wealth of teaching tips, planning, assessment tools, 
and opportunities for self-assessment, and additional resources to assist 
you to excel in teaching in a Competency-based Curriculum environment.

Our Teacher’s Companion is one in many ways in which we are 
committing to support you to deliver excellent results. Combine this 
Teacher’s Companion, with the knowledge and skills you will have 
gained from our subject-specific workshops, your Oxford CBC Pupils’ 
Books and Teachers’ Guides, and you have a recipe for guaranteed 
success in your classroom.

We hope that you find this Teacher’s Companion useful and that it 
contributes to your own professional development, as well as the 
performance of your learners in Early Years and beyond.

Warm Regards,
The Oxford Team
 




